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Abstract. The growing use of digital technologies in education has expanded 
access to information but has also raised questions about the ethical and 
interpersonal dimensions of teaching and learning. This article examines the 
relevance of Sufi ethical values to contemporary educational mentorship, 
focusing on the intellectual heritage of Ahmad Yasawi, Bahauddin Naqshband, 
and Alisher Navoi. The study employs a qualitative conceptual approach based 
on historical-philosophical analysis, comparative interpretation, and thematic 
analysis of selected scholarly literature and classical works. Particular attention 
is given to humility, sincerity, moral responsibility, self-discipline, and learning 
through personal example. The analysis suggests that these values can 
contribute to a more human-centred understanding of the teacher–student 
relationship by complementing subject knowledge and digital competence with 
ethical guidance and reflective learning. At the same time, the traditional 
mentor–disciple model requires critical interpretation in contemporary 
education, where learner autonomy, equality, accountability, and intellectual 
freedom are essential.  
Keywords: Sufism, mentorship, teacher–student relationship, ethical education, 
Ahmad Yasawi, Bahauddin Naqshband, digital learning, moral development. 

1. Introduction. Contemporary education is increasingly shaped by digital 
technologies, flexible learning environments, and new forms of interaction 
between teachers and students. Although these developments facilitate access 
to educational resources, they do not automatically ensure the development of 
ethical judgement, independent thinking, or personal responsibility. 
Consequently, the quality of education should be considered not only in terms 
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of knowledge acquisition but also through the interpersonal and moral 
relationships that support learning. 

The teacher–student relationship has historically played a significant role 
in the intellectual and ethical traditions of Central Asia. In the Sufi tradition, the 
relationship between a mentor and a disciple involved more than the 
transmission of knowledge. It also emphasised self-discipline, sincerity, humility, 
responsibility, and the gradual development of moral character. The intellectual 
legacies associated with Ahmad Yasawi and Bahauddin Naqshband offer 
important perspectives on the relationship between knowledge, personal 
conduct, and spiritual development. Alisher Navoi’s humanistic thought likewise 
highlights the importance of learning, virtue, and responsible conduct. 

Despite the historical importance of these traditions, their relevance to 
contemporary education requires careful interpretation. Traditional mentorship 
cannot simply be transferred into modern educational institutions without 
considering learner autonomy, professional ethics, and the changing role of 
teachers in digital learning environments. UNESCO has also emphasised that 
technology should support educational processes rather than displace 
meaningful human interaction between teachers and learners (UNESCO, 2023). 

The research problem therefore concerns how selected Sufi ethical 
principles can be interpreted within contemporary pedagogical relationships 
without reproducing rigid hierarchies or limiting students’ intellectual 
independence. 

The purpose of this article is to identify the educational significance of 
selected Sufi ethical values and to examine their potential contribution to 
ethical, reflective, and human-centred mentorship in contemporary education. 
The study contributes a conceptual framework connecting historical ethical 
thought with current discussions of teacher–student relationships. 

2. Literature Review and Methodology 
Research on Sufism has examined its philosophical foundations, spiritual 

practices, ethical principles, and historical development. Annemarie Schimmel’s 
work provides an extensive account of Sufi thought and its cultural and 
intellectual significance, while Alexander Knysh analyses the historical 
development and diversity of Sufi traditions (Schimmel, 1975; Knysh, 2000). 
These studies provide a broader context for understanding the ethical and 
educational dimensions of Sufi thought. 
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Within the Central Asian intellectual tradition, Ahmad Yasawi’s Divan-i 
Hikmat is associated with moral self-examination, humility, devotion, and the 
pursuit of spiritual maturity. The Naqshbandi tradition places particular 
emphasis on disciplined conduct, inner awareness, and the integration of 
spiritual principles into everyday life. Navoi’s humanistic writings also provide a 
basis for discussing the relationship between knowledge, virtue, and social 
responsibility. 

Recent scholarship has examined Sufi pedagogy in contemporary 
contexts, including the ethical responsibilities associated with mentorship and 
the need to address power imbalances within teacher–disciple relationships. 
Deighton-Mohammed (2024), for example, discusses approaches to Sufi training 
that emphasise personal moral agency, accountability, and responsible 
community engagement. These considerations are relevant to contemporary 
education because effective mentorship requires both guidance and respect for 
the learner’s independence. 

However, the educational implications of Sufi ethical principles need to 
be distinguished from the uncritical reproduction of traditional religious 
authority. The present article addresses this issue by examining how selected 
values can be translated into pedagogical principles applicable to contemporary 
educational settings. 

The study uses a qualitative conceptual research design. Its 
methodological foundation consists of three complementary approaches. 

First, historical-philosophical analysis is used to interpret selected ethical 
ideas within the intellectual contexts of Central Asian Sufi traditions. Second, 
comparative analysis identifies connections between traditional mentorship 
principles and contemporary understandings of teacher–student interaction. 
Third, thematic analysis organises the selected ideas around recurring concepts, 
including sincerity, humility, personal example, self-discipline, and moral 
responsibility. 

The research material consists of selected classical writings, scholarly 
studies on Sufism, and literature concerning contemporary educational 
relationships and digital learning. The analysis is interpretive rather than 
empirical: it does not claim to measure the effectiveness of Sufi-inspired 
mentorship through surveys, interviews, or classroom experiments. Its purpose 
is to develop a theoretically grounded account of the possible educational 
relevance of these ethical principles. 
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3. Analysis and Results 
One of the defining features of Sufi mentorship is the connection between 

knowledge and personal conduct. Learning is not understood solely as the 
accumulation of information; it is also associated with self-examination, 
disciplined behaviour, and the development of moral responsibility. Within this 
perspective, the mentor’s role includes guiding the learner towards a more 
thoughtful relationship with knowledge and personal actions. 

The heritage of Ahmad Yasawi offers a useful starting point for examining 
this relationship. His Divan-i Hikmat communicates ethical and spiritual ideas 
through accessible poetic forms, drawing attention to humility, sincerity, 
compassion, and the limitations of pride. From an educational perspective, 
these themes can be interpreted as an emphasis on reflective learning and the 
development of personal responsibility. 

The Naqshbandi tradition provides a complementary perspective through 
its emphasis on discipline and the integration of ethical commitments into 
everyday conduct. The significance of mentorship in this context lies not merely 
in verbal instruction but also in the consistency between a mentor’s stated 
principles and personal behaviour. This idea corresponds to the contemporary 
pedagogical principle that teachers influence learners through their conduct as 
well as through their formal teaching. 

Navoi’s humanistic thought further broadens this discussion by 
connecting knowledge with virtue and social responsibility. The educational 
value of this approach lies in its rejection of the assumption that intellectual 
ability alone is sufficient for personal or social development. Knowledge 
becomes more meaningful when accompanied by responsible judgement and 
concern for others. 

These traditions should not be treated as identical or reduced to a single 
educational doctrine. Nevertheless, their shared emphasis on ethical self-
development provides a useful basis for examining mentorship as a relationship 
involving intellectual growth and moral responsibility. 

3.2. Personal Example, Trust, and Learner Development 
The effectiveness of mentorship depends partly on the quality of 

interaction between the teacher and the learner. Trust, fairness, consistency, 
and respect create conditions in which learners can ask questions, acknowledge 
mistakes, and develop independent judgement. 
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The Sufi emphasis on personal example offers a perspective on this 
relationship. A mentor’s credibility is strengthened when professional 
knowledge is accompanied by honesty, patience, and responsible conduct. In 
contemporary education, these qualities may be reflected in transparent 
assessment, respectful communication, constructive feedback, and consistency 
in applying academic standards. 

Humility is also relevant to educational practice. It does not require the 
teacher to abandon professional authority or subject expertise. Rather, it 
encourages intellectual openness, recognition of the limits of one’s knowledge, 
and willingness to reconsider an argument when evidence warrants it. For 
students, humility can support a readiness to learn, evaluate alternative 
viewpoints, and recognise errors without treating them as personal failures. 

Sincerity and responsibility can similarly be interpreted in terms of 
academic integrity. Teachers are expected to assess students fairly, 
communicate expectations clearly, and support learning rather than simply 
enforce compliance. Students, in turn, are encouraged to take responsibility for 
their work, acknowledge sources, and engage honestly with academic tasks. 

Thus, selected Sufi ethical principles can be understood as resources for 
strengthening the ethical quality of teacher–student relationships. Their 
relevance lies not in restoring historical forms of authority but in supporting 
trust, accountability, and personal development within contemporary 
educational institutions. 

Digital learning has changed how teachers and students communicate, 
access information, and organise educational activities. Online platforms can 
increase flexibility and participation, but digitally mediated interaction may also 
reduce opportunities for direct observation, spontaneous discussion, and the 
development of interpersonal trust. UNESCO’s 2023 Global Education 
Monitoring Report cautions that educational technology should be evaluated in 
relation to learning objectives and the needs of learners rather than treated as 
an end in itself. 

In this context, the ethical dimension of mentorship becomes particularly 
important. The Sufi emphasis on self-discipline can be related to responsible 
participation in online learning, including the management of attention, respect 
for others in digital discussions, and the avoidance of academic misconduct. 
Sincerity can be connected with the authentic presentation of one’s work, while 
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responsibility includes the careful use of digital resources and the recognition of 
intellectual ownership. 

The teacher’s role also requires reconsideration. In digital environments, 
educators increasingly guide students through large quantities of information 
rather than serving as the sole source of knowledge. Mentorship therefore 
involves helping learners assess credibility, distinguish evidence from 
unsupported claims, and reflect critically on information encountered online. 

The human relationship between teacher and student remains important 
even when instruction is mediated by technology. Sufi ethical thought can 
contribute to this discussion by highlighting the significance of attentiveness, 
responsibility, and the relationship between knowledge and conduct. These 
principles should complement digital competence and evidence-based 
pedagogy rather than substitute for them. 

The analysis supports a conceptual framework with four interrelated 
dimensions. 

The first is ethical example, which requires teachers to demonstrate 
fairness, honesty, professional responsibility, and respect in their everyday 
practice. The second is reflective learning, through which students are 
encouraged to evaluate their assumptions, consider evidence, and recognise the 
ethical implications of their decisions. The third is responsible autonomy, which 
combines guidance with the learner’s freedom to question, disagree, and 
develop independent judgement. The fourth is accountable interaction, which 
establishes clear expectations for respectful communication, academic 
integrity, and the responsible use of digital technologies. 

These dimensions provide a contemporary interpretation of selected Sufi 
ethical principles without assuming that historical mentorship and modern 
pedagogy are interchangeable. The model also recognises that traditional 
relationships may involve unequal authority. Consequently, respect for the 
mentor must not be interpreted as unconditional obedience, and moral 
guidance must not restrict a learner’s rights or intellectual freedom. 

The proposed framework is conceptual and requires further empirical 
examination. Future studies could investigate how students and teachers 
interpret these values, how they are reflected in classroom practices, and 
whether structured mentorship initiatives contribute to students’ ethical 
reasoning, engagement, and sense of responsibility. 
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The findings of the conceptual analysis suggest that Sufi ethical values can 
contribute to current discussions about the purposes of education. Their 
principal relevance is not limited to religious instruction; selected principles can 
also be interpreted as broader ethical resources for educational relationships. 
Humility can encourage intellectual openness, sincerity can reinforce academic 
integrity, and self-discipline can support responsible learning. 

At the same time, applying these values requires a critical approach. 
Historical Sufi mentorship developed within particular religious and social 
contexts, whereas contemporary educational institutions operate under diverse 
cultural, legal, and professional requirements. Accordingly, the transfer of 
traditional concepts into modern pedagogy should involve interpretation rather 
than direct imitation. 

An important implication concerns the balance between guidance and 
autonomy. Mentorship can help learners develop confidence and ethical 
judgement, but it becomes problematic when the teacher’s authority 
discourages questioning or creates excessive dependence. A contemporary 
interpretation of mentorship should therefore combine personal guidance with 
transparent standards, mutual respect, and accountability. 

The framework proposed in this article may be particularly useful for 
discussions of character education, teacher professional ethics, and student 
support in digital learning environments. However, its practical effectiveness 
cannot be established through conceptual analysis alone. Empirical research is 
needed to determine how these principles can be implemented across different 
educational settings and how learners respond to them. 

Conclusion. This article has examined the potential relevance of selected 
Sufi ethical values to mentorship in contemporary education. The intellectual 
legacies associated with Ahmad Yasawi, Bahauddin Naqshband, and Alisher 
Navoi provide perspectives on the relationship between knowledge, personal 
conduct, and moral responsibility. These ideas can inform educational 
approaches that value not only intellectual development but also ethical 
judgement, reflective learning, and respect for others. 

The analysis identifies four key dimensions of contemporary ethical 
mentorship: ethical example, reflective learning, responsible autonomy, and 
accountable interaction. Together, they offer a conceptual basis for interpreting 
traditional ethical principles within modern educational relationships, including 
digitally mediated learning. 
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The central argument is that Sufi ethical values should not be adopted as 
a rigid or exclusively religious model of education. Their educational relevance 
depends on critical interpretation and compatibility with learner autonomy, 
professional ethics, and evidence-based pedagogy. Further empirical research is 
required to assess how these principles can be translated into educational 
practice and what outcomes they may support. 
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